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Wel come to St Al dands Catholi ¢c Acade

St Aidands is a Catholic |l earning community in which a
flourish in a way that is rooted firmly in the values of the Gospel. By placing Christ at the centre of all that
we do and recognising learning as the fundamental focus of all our work we are achieving our mission

objective to ensure that each personcan 6 Cel ebrate | ife to the fullbd.

Our ethos and practice is proudly rooted in these beliefs and in the core values: Hard Work, Trust and Fairness.
From the moment a student arrives at St Aidanot6s Cat hol
The Academy has an outstanding reputation for academic achievement based on a consistent record of outstanding
examination results which continue to improve year on year. Our values driven policies, clear vision and consistent
routines demand and nurture a strong sense of moral purpose, personal responsibility, integrity, honesty and respect

for others within our students. These qualities enable each of our young men to reach the top of their mountain,

fulfilling their potential and having a choice of University or a high quality career.

As a Catholic school we are proudt o wor shi p, and follow the teachings o
Owi tnessd our wunderpinning Cat hthelwaycwe &@alk to ons anotmer, thd wlay we h a t
support and trust each other and the way we are driven to succeed in our mission.

The staff of St Aidandés promote a dedication to excel!l
expanding their horizons in a nurturing environment. Our commitment to high-quality teaching, focus on mastery of
knowledge and partnerships with parents and the local community provide a richness of experience that enables all

to develop their God given talents.

| 6m proud to say that St Aidandés Catholic Academy offe
emotions and, without the impact of gender stereotyping of a co-educational establishment, discover and thrive in

subjects such as the arts and classic literature.

Mrs A Whitten

Headteacher
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Core Values:

We never give up. We remal

- We play by the
positive so that we have the

respectful, polite and €c

F £ 0A YIS

of others and helping a membe
our community is helping ourselves

strength to persevere with even the excuses.
hardest work. We do whatever it courage to
takes for as long as it takes.

4
Learning Habits: Core Routines:
Perfect Uniform Pupils always walk withace and purposegn theleft
Pupils wear perfect uniform ensuring pride in their hand sideof the corridor and use theorrect stair
appearance. casedor going up and down.
No Answering Back Upon arrival to a classroom, pupd#tand behind their

allocated seatand put theirplanner, pencil casge
reading bookand 100% fileon the desk.

—

Pupils will converse politely and respectfully. If at
adult asks a pupil to do something, it will be dong

] 4

straight away. If a pupil feels unfairly treated still S~ _—
follow the instruction but can discuss the situation | Pupils completesix smart questionst the beginning
after the learning has finished. of every Iresson.
On-Task Behaviour Pupils follow instructions at thérst time of asking,
Pupils are always etask in every lesson and behave every time
in a purposeful manner outside of lessons. - —

Pupilstrack the person who is talkingp demonstrate

Punclually & Attendance that they are listening carefull
Pupils arrive at the Academy by 8.15am. y HISte g y.

Pupils attend school every day of the Academy yea T~
Attendance must be higher than 97%. When silence is required staff will use the phrase
Wwmn e:  andthabk/tiid$eho are being silent

Equipment
Pupils always bring the right equipment, for the right During lessons pupils dwt raise their handgo

. . Iessqns. answer a question, instead teachers identify pupils for
A A clear plastic pencil case with:
responses.

0 2 black pens
2 green pens _'\../L“

0]

3 ;i?:r” If a pupil needsupportduring a lesson they turn their
o Rubber plannerto amber or red and a member of staff

o Scientific Calculator responds.

A Independent reading book V

A PE Kit (on the appropriate days)

A{d !'ARFyQa LXFadAO ¢ GSNJ g2 i ddypils remairon taskat all times during lessons.
A Pupil Planner

N

|

\'/
_ Homework _ After theend of lesson narrativgupils aredismissed
Pupils complete work outside of lessons to by row.
consolidate and master learning. Our summit room 1 E
offers opportunities beyond the curriculum. _ _ _
Deadlines have to be met. Pupils record all Pupils continue to follow ourore valuesandlearning
homework in their planner. habitswhen enjoying leisure time.

WeKS ¢l e aiddzRSyida o0SKI@S Ay alOKz22f A& auNRy3dte O2NNBtheve§yR 6
0Sald O0SKI@A2dzNJ L)2aaAof S AylonuBeshatN aOK22€ta | a )
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How do we handle disclosures?

Remind the

secrets.

/

-

\
Clennellc who are they

and what do they do?
ClennellEducation Solutions

(CES) is a company that
provides support for schools
and education establishments
for all their behaviour and

safely needs. )

pupil you Ask open LS ol
cannot keep guestions.

\

deeper concept in child welfare tha

What do we mean by

safeguarding?
Safeguarding is a broader and

—

child protection. Safeguarding
prevents maltreatment of children
and makes sure that they get safe

soon as referrals to
possible to DSL will have

DSL via to be followed /

CPOMS up on CPOMS

Report as

Any verbal

What do we mean by child
protection?

Child protection ishe term used to
describe the actions of certain
2NHI yAal GA2Yy A
Services, the police and Health

a

organisations, in their efforts to make

dzO K

How do our teachers use CPOMS? L

Teachers will find the CPOMS icon on
desk tops. Must add new incident givin
full details of the disclosure and must tick
#CP Concern.

How do our pastoral team use CPOMS

notification.

/ Pastoral staff will be notified of all CPOMS
logs. They then deal with each concern.
CPOMS will be updated with an appropriate
action. Staff will be notified, via CPOMS aof
the actions taken. Speak to a member of th
pastoral team if you do not receive a

My safeguarding CPD log for 202025

G{ FS3dzr NRA Y 3

environment to grow. sure children are safe from abuse and
JAN neglect. y
Who are our designated safeguarding
leads?
|
e
Y, Mrs K RichardseBbunn
Al aldas [ ) ‘
External agencies we use:
{dzy RSNI F YR { | FSIdzZOemely I\/ KAf F
Kooth CYPS, CAMHS, YDAP, YWeéarkids
Washington MIND, Trust Counselling, Anna Freu
FYR LINRPY20GAY3 (0KS ¢ SECBE.NS 2
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How do we identify SEND?
SEND pupils can be identified at any stage, in any year. 5t:
flagged concerns are raised with tB&NDCuia areferral
form and thegraduated approachs initiated. Parents are
informed at all stages if a SEND need is suspected. )

:%September ILPs andcademic targetgreated by SENDCo
with input from class teachers, pupil, parents (agencies if
appropriate), transition reviews and primary schools (Y7)|

AAutumn Term Targets reviewed and ILPs updated.

r ~ | ASpring TermTargets reviewed and ILPs updated.

ASummer term End of year reviews completed.

ASENDCo has an opdnor policy, as do pastoral team.

ASENDCavailable to meet parents at any point in the year.

EHCPs reviews as required.

Awe follow theAssess, Plan, Do and Reviewproach.

Alnformation is gathered about the pupil and their learning| i
planned to meet their needs.

APupils are challenged with aspirational subjspéecific
academic targets.

AQuiality first wave teaching is implemented with targeted | | ATeachers play a crucial role in thssess, Plan, Do and

7]

interventions where identified. Review graduated approachy setting and reviewing
AProgress is reviewed, new evidence gathered, and the subjectspecificacademic targetgach cycle.
process restarted. AAIl staff know who all our K (School Support) and EHCP

pupils are, their primary area of need and the main
strategies for supporting them in lessons/around school.

SEND pupils are fully included within our high quality and | | AAll staff report to the SENDCo (via desktop form) if pupils
aspirational curriculum, as is their learning entitlement. with SEND have any new or additional needs that are not

Pupils access their meaningful learning as independently as| _Stated on their ILPs. _ |
possible. We adapt to their individual needs and requirementAll staff know the SEND Policy & Local Information Report

as they progress. We offer support outside of the classroom| (All Staff Team > SEND > Information and Policies).

155

as needed. We ensure a holistic curriculum allowing them|to A¢ S OK S N& | Y\\Z g OUKS LlzLAt Qa L]
GOSt SoNIT (S tAFS G2 GKS Fdz |f| € (vik ArlforEdukgy SMIB @@ ghiysical lgs): £  LINE 3 NB 3
What are our responsibilities? What is the make up of our school?
All teachers are teachers of SEND & are responsible for deliverir  Number of SENDr(7-13) 108
QFT strategies and support within their lessons. Teachers set —
academic targetdor each SEND pupil. Teachers usedéasktop Communication & 61 | 56%
referral form to identify further needs. Interaction (SLCN, Autism)
Cognition & LearnindSpLD 28 | 26%
All staff are responsible for making sure they are aware|c MLD) 0
who SEND pupils are and their individual needs (includin Social, Emotional & Mental 0 »
targets). Health (SEMH) °

SENDCo is responsible for keeping paperwork up to date, liaisin ~ Sensory and/or Physical | 10 | 9%

with parents, referrals to outside agencies, advising staff about . )

possible strategies and resources. SENDCo monitors and acts on What training and resources do
referrals from staff. we use”?

A Trainee counsellors and accredited

Support staff responsible for additional support, monitorin¢ ~ counsellors (BCCET) / Emotional resilierce

_ nurse / MIND
r It an
of SEND pup”; :gzgg?nltee?\s/ggz’c)?sgeted S 0N 2 Autism Outreach Team (AOT)

Hearing Impairment (HI) Team
Educational Psychologist

Clennell Behaviour Support

Mental Health First Aid Training
Sounds Write Training

Literacy and Numeracy interventions
Individual pupil awareness training (e.g.
from the HI team)

Academy priority/subject lead/pastoral
meetings¢ SEND is standing agenda item.

| -

Outside agencies are brought in where pupil needs requir
specialised support beyond the academy. Such as th
Hearing Impairment Team.

Leaders are responsible for ensuring all staff fulfil their
duties and the needs of SEND pupils is central to all that \
do. Trust leaders support with this.

(D
T T T T T o To o o

-

How do we report to Governors?
SENDCumeets with the link Governor every term. Governors report shared annually.




Supporting SEND - identifying strategies in short term planning:

Code: Practice Code: Practice Code: Practice
Metacognitive strategies: encouragin
. 6 : £ EINg Extended time — appropriate time allocations Displays —appropriate level of stimulation; writing
MS | pupils to think about how they learn and ET _ : _ N . D .
: . with pupils who require additional time strategies, vocabulary, clues
evaluate their own learning.
Explicit instruction - detailed teacher
P : _ Seating position — pupil positioning within the Clear routines — always ensure clear, consistent
El explanations, followed by extensive SP classroom is chosen specifically to support their CR routines and expectations that learners are familiar
practice of routine exercises, and later .
) need. with.
moves on to independent work.
: Hearing aid — prompting pupil to use their Dual Coding - combining words and visuals such as
Technology —appropriate use of technology o _ ) : h : i :
T , HA hearing aid regularly and ensuring quality DC pictures, diagrams, graphic organizers, to help pupils
to support learning, laptops etc. L o :
communication link information.
Concrete, Pictorial, Abstract (CPA
Scaffolding - temporary support, visual, Vocabulary focus: explicit checking of ) i ) (CPA)
S . VF . CPA | Using objects and pictures to ensure a learner has
verbal, or written gradually remaoved. understanding of key vocabulary for the lesson
understood an abstract concept.
Chunked learning - Break learning into smaller
Worked Examples - providing pupils with a Schema — careful planning of the sequence to ) , 8 . 8 o
WE . . SC - CL chunked’ tasks. Ensuring that each activity has a
step-by-step demonstration of a given task support SEND schema building i X
clear and manageable intention.
Small group intervention: pupils who share » _ - Small social behaviours — Pay attention to small
. . Cognitive load — careful planning of cognitive _ . : -
SG | the need for more explicit instruction CL _ SB social or learning behaviours and praise it
N load to reduce the overload on working memory i X
working with another adult. immediately
One to one interventions - pupils requirin Sought support from a colleague/sendco
020 | additional support beyond tphep whulz_ clasf 5SS discissin F]'sl:’;r:ate ies which hagvei“fhecml RS Rehearsing social code — modelling polite and
: PP . .v i i ; 8 v positive behaviours towards others
environment, providing intensive focus supported progress.
Teaching assistants — within the classroom; Questioning — planning of guestioning to support NTP | National tutoring program
TA correcting, modelling, clueing, prompting Q pupil progress and regularly assess
and self-scaffolding understanding HI Handwriting Intervention
Prompting — Encouraging learners to develo i
Sounds-write —a comprehensive approach ) pung g 8 i P SLD | School led tutoring
SW to teach reading. pelling and writin P independence: generic prompts applied across
& peling : tasks “what do you need to do first?” NI Numeracy Intervention
Resources — appropriately chosen for Clueing — Encouraging learners to develop RI Reading Intervention
R specific pupil needs(coloured paper, font C independence: Specific to the task, key
size etc) information to help learners move forward. Fl Fluency intervention

T

ne Graduated Approach

A Referral form on desktop
to identify needs quickly
¢ teachers support with
this.

A SEND Monitoring Registe
for emerging needs.

A Consult with external
agencies and
professionals.

A Parent, pupil and teacher
voice. A

A Each pupil has an ILP
written by SEND team.

A Teachers set subject
specific academic targets
for ILPs each cycle.

A Each pupil need is given
range which explicitly
identifies the level of
support the pupil
requires.

Parent, pupil and teacher
voice.

11am slot.

A Teachers use targets, QF A
and robust formative
assessment strategies.
SEND pupils are identifie
in short-term planning.

A Intervention team
provide pupils with smaH
group support during

A Robust quality assurance
procedures are in place
taking into accountpupil
and teacher voice.

ILPs are reviewed each
cycle by SEND team
taking into account
parent, pupil and teacher
voice.

A Academic targets are
reviewed by teachers
each cycle following a
process of robust
assessment.

Whole School
This document outlines In detal
the four main areas of need

Provision Map

how we support puplls in ec
. Found hdyg:ly/400INFw
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St. Aidanés Cat-RPl i ¢c Academy

Modelling develops strategies for planning, monitoring and evaluating pupil's own learning.
I VEIIYACE sl Highly targeted, curriculum specifeedbackenables pupils to refocus their actions.
R R o0 Bl Consistent, high quality active retriev@meworkd dzLJLJ2 NI & LJdzLJA £ Q& LINE2 3N
WOl NS le R R EIMEERE All lessons follovprinciples of cognitive sciengesuch astetrieval practice, spacing learning
of all over time, providing worked examples or scaffoltis supportproblem solvingand
presenting information botlverbally and visually

Teacher training is focussed on ensurmuglity first wave teachinghrough theGTT
Teachers reflect on the key elements of excellent practise usingffkeresearch.
Systematic phonics training with staff Baunds Write.

Professional development o
evidencebased approache

Mentoring Ourprofessional developmenimodel is based on lenowledge building cycle.
& coaching Teachers havingoaching meeting$o identify ways to improve & agree how to action them.

Ourretention of staff is well above national average due to our careful planning of staff
workloadeg. Visualisermarking
We have aobust recruitmentprocess, supported by BCCET.

Recruitment & retention of
teaching staff

*Buiyoea) Alenb ybiy ybnoiy) Loddns e/v\-[

Technology & other Our curriculum is supported with high qualdpline resources.
RN (R o[RS e Mo Js B P Upils have access &ssistive technologguch as laptops and reading pens.
S oJelelatlaleRalle AN [VEL1\YANN Use ofReading Plutelligent adaptive software to support.

teaching & learning Sounds Write Platfornpurchased and identified staff trained.

-

Small groups focus aeading comprehensiongecoding words, understanding language
Il R RS{o]oJo] (0 Structures, developing vocabulary oracy.
ENalo[FETe[Ne (V=1 (e o]0a (=10 | M P U pilsread outloud in front of peers daily to develop tharacyskills.
[T YAV ST -TaVAR \/Oocabulary slides, includigymology, are used in each lesson.
Academy wide approach to enhancedmeracydevelopmentc ALL staff develop numeracy.

P WACH CETB (R TONNIETEl Phonics interventionssupporting pupils in small groups to develop their literacy skills through
GRS o[eIolilema[=T=To CRo )M the development of pupils' knowledge and understanding of the relationship.
o[CET\ETpIETe[To MoINI o] SRWYIaN Up to 4 X 3@minute numeracy interventionsessions each week to develop core numeracy
SEND skills. Working in small groups witlsabject specialist

Teaching assistants to be deployed into lessons to sugmouaisition of knowledgdor
ICE I EES S ERIN@AVB disadvantaged pupils. Planneddallaborationwith the classroom teacher.

Tl (o) nl=Tal ATV E] ENnglish and Maths specialist focusreading comprehension, writing, spelling and grammatr,

reasoningandfunctional skillsin Maths.

Small group tutoring focussed oeducing literacy and numeracy gapgentified from KS2.
This is explicitly linked with normal teaching and planned with the classroom teacher.
Recruitment of English and Maths specialist to supporSeiaool Led Tutoringund.

One to one & small group
tuition

{ dzLJLJ2 NJi A v 3 t3zhaviour PolicyA robust and ronsistent approachliehavioural expectationsvithin the
ClnleilelaE IR olls o\ [o]i] =1 a cademy which allows all pupils to thrive in positive learning environments.
needs Increase Pastoral Team with 2 additional leads 8BMH TAo support pupil wellbeing.

Attendance officer supportsdividual attendance gapdiaising with familiesandtracking
Supporting attendance  JogeJe[(EiH
Increased capacity through appointment of pupil support officattendance focus.

SR el Aspirational opportunities NSTEAM, languages and humanitiégtivities include:
ST R et e e vy science club, local industry opportunities/ context/Nissan, Art, Sport/PE, cooking, music
arts, culture & trips (subsided externally), language visits, educational excursion to battlefields, lakes and retrgat.

KS3 pupils offeredider curriculum enrichmenbpportunities.

= le[To Rl aloJo] R[N K S4 opportunities to go beyond tleerriculumandclose gaps.
Il Slelale RN nalna[SI @Y gloJelEY N ational Tutoring Programmehighly targeted intervention for individual pupils in English,
Maths and Science 15 hours per subject (Brilliant Club)

We offer afree breakfastfor all pupils
We review ouigquality, range and quantityof food for FSM pupils
We run afoodbankon site to support all families

Breakfast clubs & meal
provision

ybnouasyil 110ddns am 8 %}‘ 1loddns olwapeoe palabie) 1ayo e/\/\Z
> ]

Regulaparental engagemenallow leaders to involve parents in the learning process.
Covering; revision strategies, purpose of homework, reading, literacy & numeracy strategies.
Reading Canon books for parents available alongsidee virtual libraryto support parents

Communicating with &

supporting parents

"With resources and a strong determination to improve the life chances of all disadvantaged young people, schools have shown that
%) progr ess ¢ aSir Jdhe Dumfard e i
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How do we
THE PRINCIPLES OF INSTRUCTION [ qoowdowe
i SMART J We introduce the
{d® ! ARFYQa aAyR3g /f|qiiex Dvocami® duNy S &
@ @ @ @ @ All of our lessons start with 6 retrieval lesson & explore
MON U WE TH FR questions etymology to Qi
deepen Y
NEW MATERIALS IN SMALL STEPS understanding .

When introducing new knowledge we

break it down into small chunks to

«_ﬁ __‘?4 ~‘.~ reduce cognitive over load. Thiscan b

seen in our short term planning.

We use relevant ke
NEFRAY3I 3| wO
nQ (2 RSOt 2

fluency.
ASK QUESTIONS

All lessons are key concept led, key

] O | question driven. We identify and targe

T key questions to ascertain the progres

of all pupils.
PROVIDE MODELS We use diagrams, models,
+ = worked examples or concrete _
- representation®d & L VRRezhink aibu We ask our pupils to

ﬂ

when explaining procedures. use the cards in their
planners to identify

e Our pupils are given opportunitie their progress and
o e : _ ask for support
practice, rehea[se apd summarise ne throughout lessons.
& materialo & ¢ S ViRZifculate to
O-i support during this process.

LR STREIY SR I We check the understanding of all
pupils and provide feedback, sharing

' next steps for greater understanding.

We address misconceptions.

SCAFFOLDS FIJRADIFFI(ULT TASKS h dzNJ | LI | y y'.;\ s@ébes&fbr A 3 K\A‘;‘e%avépa no hands
y Appropriate sc_affoldlng Is used to up policy to ensure
i ensure all pupils are supported. We fa that all pupils are
support when ready. given the
opportunity to
et ina Pupils havel5 minsof deliberate answer questions.
practise work every lessand @ 2 dz |R2 £ 0 @
i > Oh > > Y We check for misconceptions and . v °
provide feedback, varying our tasks. %
PERET BN Rt We involve pupils in reviewing ClassCharts
knowledge & skills over time to suppo We useClassChartt:
@ @ @ long term memory. Further AReview SEND individual
- e r T T independent practice is deployed. learning plans to inform
planning.
NARRATIVES ARecord achievement &
. We have consistently high expectatio behavioural points.
))) . . of all pupils and use a common ASet homework
language (narratives).

AHappily, whilst | earning and teaching are undeniably campl
coherentevidence-based model that | i TokShetringgomrRgsertsbine@Prireiplesi c e . 0
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"When teachers have a clear idea of the learning goals and yet are very presentqiclass 0 Sy Ay 3 Of 2 & Rihgthefegsona (i
0 KNBdZAK (KS gthiSalows themdolinzivadeyninen the strategies are not succeeding. These teachensvetaigh level
2F Tt SEAOATtAGOET | NB OlohntHStR Visibléledrding i@r$eache®sk Ny A y 3 S E LIS

J

Component Key How will you ensure that the key knowledge and
of Learning Questions skills are learnt and remembered by ALL students?
What is the key task which Key Task and purpose: How will this lesson be adapted for the pupils in this group?
will allow pupils to Success for all: Scaffolding, explicit instruction, reviewing, pedagogical
understand and be able to approaches, chunkinguestioning. Use of support assistants
apply this knowledge/skill? | Exit strateqy:
Andwhy? _ _
| Final formative
Key Vocabulary and Etymology opportunity of the lesson J_

What are the r ext steps fdhis

class?As a result of assessment for WSTSNJ U2 va,{ KZ Nl U SNy
learning within the lesson what O2ZRS aE Assess
: Absenceg; how will these
adaptations need to be made next
gaps be addressed? Y,

lesson?

Lesson Review Live Log Date:
Next Lesson (smart/misconceptions/reteach?):
Specific pupil needs. How are -
their SEND needs being nf&t ] =
IS

Curriculum Delivery

ML EL TR How do we know if we

How do we adapt during our lessons? y need to adapt when
Repetition of explanations BRSNS pupils are on task?
Preteaching "4 \

Chunking of information | Lots of Red/Amber cards? [l One or two Red/Amber cards?]
Using concrete, pictorial, abstract (CPA) methods v !

Using questions and dialogue; elaboration, flexible Yes | Help pupils |

thinking /
-— Check on a strong pupa'j
.

key vocabulary, scaffolded, explained, practiced
Recapping previous learning are they making mistakes?

Modelling and sharing what intended outcomes look like Yes |
Revisiting threshold concepts / foundational knowledge - , /
| wShdNy G2 Wt

To o To o o To To Do Do

Formative Assessmeantfor learning

Informal: )
Questionin Low stake Live markin Red, amber, Debate/ Kev tasks Mini

g quizzes g green cards Discussion y Whiteboards
Formal: J

Review of all responses, Adapted planning for next lesson Adapted planning both
annotation of sol with focusing on feedback through short and medium term to
misconceptions & progress modelling under the visualiser address gaps

Formative assessment
on academy template

Summative Assessmeqif learning

Mark, annotate sols Adapt planning for next Adapted planning short & Dept review of QLA to
with misconceptions lesson focusing on whole medium term to address determine long term
and progress class feedback gaps (QLA) adaptation

Summative
assessment

AAdaptive teaching strategies sit firmly at the heart: adapltiss@nploamimiEiFng
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Absent pupils:

Lesson Review Live Log | Date:
Next Lesson (smart/misconceptions/reteach?):

Missed content highlighted in knowledge
organizer ensuring the pupil and teacher can
track the gaps

Absent pupils are

identified and tracked
each lesson

Key questions - How well do you know these?

Component of s/D/T | 1 Can’ RAG
learning Bmalie | :
Habitats and 5 Give a definition of a habitat
ecosystems D Identify habitats of some plants and animals
D 2 T | Describe how some plants and animals are adapted to live in a
particular habitat

Cs Splain Shy  the  howe is  mgatodr “'6”56;-48(?‘

e

RUgiows panks  orplaio o SEEEEEIESE The teacher records any modelling during
terms /vocodoukaflud uKS tSaazy Ay uUKS |
Seurces i central book where multiple absences

occur in the same group.
H&O\O: HON\OJ\ NOrSlMP 1638 hg,ét g p

Sh C”-— Merzzuzal / der  Fomes
Pushie™ \OOX - OO

Shatoloas®-  Cengsis® Cod creares and re,s‘cs__
kosne—  Levikcus @

Tdo:  The |home 8 impokor Fo Ters  becauwse
s 09 Wwoe  they koo theic dhildren
abowk  charky . Tems elew - 1S fhair

(Mibust) ™ = ot olrer tha  par aadk
Seek  Jushce , do  thas coUhech
DNONOA Q) ko/vr:%v\ RN (’usqu ﬁ%

e g
GEOGRAPHY

ONLINE LESSON

Pupils are directed
LIBRARY

s e to resources and

tasks onMicrosoft
teams

Assigned  Completed 6 3 6

Speak to your Geography teacher to
Load previous find out how to access hours
of online enrichment, revision and
. . wider reading now
¥11 History Elizabeth Homework availableinieame

Due November 24, 2022 8:00 AM

The Geography of today is the

100% Physics Homework - (Moming meeting Friday 25/11/22) history of tomorrow, why
wait until then to learn

Due Movember 28, 2022 5:00 AM about it?

Analysis Question

Due yesterday at 11:59 PM

“Where excellence is a habit”

The teacher reviews assigned tasks and uses formative and summa
assessment in class to ensure gaps have been addresse.

Teachers continue to monitor pupils on planning.

Lesson Review Live Log | Date:
Next Lesson (smart/misconceptions/reteach?):
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KAIK t£S@St 2F Tt SEAOATL A G &DdhnHAR: VBiblé Lieadning farlteRohdrdi A S £ ST Ny A

hdzNJ @A &aA2Y F2N) GAadzZ t AaSNER Ay {0 ! ARIyQa

The use of the visualiser is embedded in General advantages:
our assessment feedback procedures. A Face the class
However, we want embed our model of A Easier to be neat (fine motor control)
using the visualiser in every lesson to driv A Freeze and give notebook to pupils with SEND
learning forward; a tool that is used for live needs (visual impairment e.g.) and pick it up later

modelling and scaffolding, assessmentar , (US€ another one in the meantime)
gfeedback Iivemgrking A Provide models in absent pupil books so that they

have content covered during lessons they missed

High-quality text: A ,2dz Oty ljdAOlt& FyR Shaarte
underneath your visualiser for live marking and

Annotate as you read through higjuality text whole class feedback
as a group. A Highquality text under the visualiser for
Highlight key elements of the text and pick o annotation
key meanings.

Modelling: Whole-class feedback
4 N\

By choosing an Talk through your (KFENAY T | Reviewing / evaluating
example (or making writing. Useone . 20 KSNJ LJzLIA f Q&
one up), you can notebook per class, tyeic il s : put an example of
show pupils how to and then easily Wlhct)le SEES, e work under the
seee Sthee\gf\r/?/lgrnkein visualiser and ask the

lots of detail and c?)trr:\?rrlgnutpg: Itto

t2aAy3 which parts ar.(.e-

_ chance to have P

Iy their work strengths? Are there
: any areas for
ispl II.

displayed to a development? Are

there any details

Exam guestions: which are missing?

By choosing an example (or These skills come naturally to
making one up), you can show teachers, but pupils need to see
pupils how to identify the key markingup in action to learn

phrases in the answer, underline how to do it effectively

or highlight marking criteria, and themselves. This boosts their

annotate the answer with missing ability to target marking criteria
information. In their next exam practice.

identify the key refer back to
phrases in the material weeks or
answer, underline or months later (so
highlight marking & 2dzQNB vy 2

criteria, and annotate BHoardwork
the answer with more when the
missing information. board is wiped).

After completing
an exam

guestion, the
visualiser allows

you to model
exam marking.

Develop subject specifioracyskills:

At the end of a task individuals or small groups can place their work underneath the visualiser, and talk
through how they did it. This might be explaining how they balanced a tricky equation, demonstrating
their drawing and labelling of the experiment, or breaking down the parts of a multistep problem, such
as a mole calculation or an organic synthesis. This kind of metacognitive thinking is critical for deep
learning. It also allows other pupils to hear an alternative explanation from a peer, which helps if they did
not fully understand the first time.
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SURFACE

DEEP

TRANSFER

This should be used to indicate

that a pupil can demonstrate
surface knowledge of key

concepts, skills and/or strategies

within the curriculum covered.

This should be used to indicate
that a pupil can demonstrate deep
understanding, application and

extension of the key concept

knowledge within the

This should be used to indicate that
a pupil can transfer/apply their deep
knowledge to new scenarios and
different contexts. Pupils reflect
on their own learning and

curriculum covered.

understanding of the covered
curriculum and beyond.

Formative:
Assessment for
Learning & is a
continuous process

Assessment is, indeed, the

bridge between teaching and

= foneepees L

| ear ni
Dylan William.

ng.

Vs

How do we do formative assessment?

context
wAgreed success criteria

wStandardised creation of assessments
«Multiple choice, familiar context, unfamiliar

Summative:
Assessment of
Learning & is about a

0 judgement of
progress

How do we do summative assessment”

\

)

wStandardised creation of assessments
wAgreed success criteria: KS3 S, D, T, KS4/5 Exam
board Objectives

wCompletion of assessment
wPost lessorg review of all responses,
annotation of sol: misconceptions & progres

wPost lessor review of all responses,
annotation of sol: misconceptions & progre

wCompletion of assessment
S
wReview question level analysis

response

wPupils redraft

wVisualiseused to demonstrate medium & goqd

wPupils annotate their own assessments

wShare whole class feedback sheet
wKS4/5 Marks written on scripts and shared

clearly identified

interventions

wGap lessom focused on misconceptions,

«Notebooks reviewed to identify further

wGap tasks
wConsolidated through homework (KS4/5)

wReview misconceptions J

How do we report progress?

KS3: Attitude to learning inside the Attitude to learning outside the
classroom: classroom:
S,D,T | Formative assessments 1 | ATL is consistently above 1 | ATL is consistently above
S,D,T Extended writing school 6s expect school s expect
2 | ATL is sometimes above 2 | ATL is sometimes above
KS4/5: school sd expect school sd expect
: standard standard
SB[ FOEIE EE S M 3 |ATL is always a | 3 |[ATL is al ways a
S,D,T | Extended writing expected high standard expected high standard
9-1 An indication of the 4 | ATL is sometimes below 4 | ATL is sometimes below
WAG grade the pupil is working school 6s expect school 6s expect
at by a certain point standard standard
9-1 grade that would be 5 | ATL is consistently below 5 | ATL is consistently below
PFG expected at the end of Year school 6s expect school 6s expect
11 standard standard

EEF: All assessment must have purpose, validity, reliability and value
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Lesson Visit team:

G Musgrave

L Priest
P Gardner

A Sanderson

x f

Book Sampling

/7

y
experience with good

Responsive

planning

ATr ue |
expertise is
learned from
prolonged

Lesson Visits

thst

eedback on
Daniel Kahneman.

G. Hogg

A.Herbertson

A. Morris

k es.

Our SENDCO works wit
both teams to ensure
quality of SEND provisio

T

a 0

N

How do we undertake lesson visits? (Week$3B

Conduct pupil
voice

Review
teaching file

Coaching
meeting SL/
Teacher

point for cycle

Summarise on
lessons learned

Agree dev

How do we undertake book sampling? (Weeks<18)

Visit the class,
review books

Review of data
by SL/SLT

Conduct pupil

voice

How do we support staff development?

Coaching meetings [intornal Opportunities: |

Lesson Visit Wk3-4 i Information gathered

Open door policy i observe

Reflection Wk5 i SL/Teacher discuss teaching and
learning: rationale, staff questionnaire

colleagues

Trust Opportunities:

Subject Networks

Floodlighting

Curriculum Continuity Project

Goal setting WK5 - Through dialogue a learning
goal with success criteria is agreed. Action plan
agreed: observations, CPD, modelling.
Recorded on Lessons learned

Department Forums

BCCET CPD Calendar

Academy priorities

External Opportunities:

Targeted CPD

RCDHN CPD Booklet

Drop in CPD

Socialisation & Practice i Key areas identified
through lesson visits/book sampling will inform S&P
priorities across each cycle

Online Opportunities:

Schools North East

Online library of internal CPD -

Modelling T SL directs teacher to online resources
or in school opportunities for observation

Teams

Teach First

Online research library - Teams

Debrief and Plan Wk10 1 Teacher shares feedback
from modelling next steps agreed

NPQSL/NPQLT/NPQLTD

Great Teaching Toolkit courses

Observation and Feedback i Lesson visits
following cycle

EEF

nNoO

teacher Torssoladi tgloaotd h e

or

cannot i

s he
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D&.01 2% Manaoing Rivers - Hiah ricsk Encineering -+,
Numerical >N -
dﬂtﬂ, # » SMART
underlined ' . . .
. @1lliag tive is the time takew bebween peak ralnfall and peak.
in
pencil #, discharge, /
-
SHﬁZRT * @2 eaeoloald bs a phidsical factor which nedid bneredse flood risk
questions k= S R ‘ j ‘
answered in =) |beforectation ciw lncrease flood vick.
full
sentences et ) vertical erncion L wie ' i it
We write 5)ves &mmwwnw;ﬂm%
down key ‘ Tidal cuvgec raw cause flands I,r’
terms, E
dates and Hard enginsering is a type of river management which involved
facts in IV ) . .
thic area manageeset: | MARR- AAdE And wsuallyy highly visible projects, Thew are often
. defending tie ) "’ - . , i
lawd againzt | VEFY effective at preventing flooding from happening. Two
the Lrapasts of . .
oot and | HiSAAVARLD aes of theseprojects is thatthey can often Look
e wwattractive awd are wusually very expensive.
We mm b ALK LA
summarise . Theve are four ke forms of river manaaement: dams & reservoirs, Chnnel
our
learning as straightenina, gambankment awd flood relief chawnels, Each of these have
part of our . ]
exit ticket benefits and dicadvantoaes.
tasks

St Aidan’s Catholic Academy Standard

/

.

Title
underlined

in pencil

No gaps left
between
SMART
guestions

SMART
guestions
are marked
with careful
ticks or
corrections

Pupil Expectations:

Do ~®o kW

Modelling:

We always write the full date, underlined in pencil
We always write the title, undedined in pencil
We always answer SMART questions in full sentences
We do not leave gaps between SMART guestions
We always mark SMART questions with careful icks or corrections
We always correct SMART underneath our first attempts
We always write key terms, dates and facts in the margin
We always summarise our learning at the end of components
We always write our Brain dump in full sentences
. We do not leave gaps left between notes
. We identify Scholarly reading in our wriling
. We identify key vocabulary in our writing
. We maintain best handwriting when doing A maps and diagrams
. We always draw lines in pencil
. Where possible, we write on the lines even in diagrams
. We always draw artwork with the materials instructed

Standard:

Using the visualiser in our lessons to
support learning and the St. Aidan's

m%
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Al danos

Literacy Intervention

Cat hol I

Hage,

[ How do we ensure all pupils have disciplinary literacy skill§’

=
il EB
&

Symptom:

Strategy:

Success:

A Below expected literacy skills

A QFWteachingc literacy
focus in all subjects

A Pupils develop strong

literacy skills

A Lack of exposure to regular
reading

Accelerated Reader
Reading Canon

A Pupils develop a love of ‘

reading

A Below expected comprehens
skills in KS4

GCSE Recovery

At dzLIAf aQ O2 YL

skills allow access at KS4

A Below expected silent reading
pace and comprehension

Reading Plus

A Pupil reading pace allows\

access to the curriculum

AN N

A Confidence/competence i;

—

reading aloud

A Below expected phonic
knowledge impacting reading

A Low fluency in reading aloud Whole school fluency
comprehension focus RasinsKi

1:3 Small Group support
Sounds Write

S

A Pupil reading & phonic

skills are strengthened

How do we identify pupils for,

intervention?

How do we track the
progress?

What does success look

7 N\

@ccelerated Reader

than chronological age
A KS2 QLA

A Significantly lower reading age[ |

A Regular reading tests & pupil
meetings through year

like?

A Increased reading age and
access to curriculum

ECSE Recovery

A KS4 internal data
A Teacher feedback

1

A Formative assessment
A Self reflection

A Misconceptions addressed
A Full access to curriculum

Eeading Plus

|

A Sig. lower reading pace and
comprehension (screening)

A Regular tracking through
Reading Plus analytics

A Increased reading pace and
comprehension
A Full access to curriculum

Sounds Write

|

A Reading age

A KS2 Prior data

A KS2 QLA

A Diagnostic screening test

A Teacher screening &
diagnosicSounds Write
assessments

A Secure phonics knowledge
A Strong decoding skills
A Accuracy and automaticity

EEF: Disciplinary literacy is an approach to improving literacy across the curriculum

&b
e
(0p)
<
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St. Aidanotos Cat holic Academy Liter ac)

KS2 QLA, Reading Tests and Teacher Assessments are used to identify pupil needs
(cyclical/termly)

EAL literacy need el ) [ Chronological reading agT
|dentify origin of functional Below (2yrs) or above
need. literacy <9.6yrs| | chronological
U old reading age @

J U ) [ QFWiteachingg literacy

@ [ ] focus in all subjects
[ Diagnosis of need ] ' 4j =.

Reading for Pleasure

<k | <7 g J U

Diagnosis of need
via Bell EAL
assessment tracke

Support (1:1) Sounds Write Phonics | ~ Reading Canon &Fﬁluenc&
deployed across screeningto determine . r - =
curriculum. whether need is related to Scholarly Reading
comprehension or phonic. | = J 1

~_-

Oracy Think, Develop,
Q \ Justify, Present |
iAOS — LB =

WOor[ oSal LINT ) (S e
a dzLJLJ2 NI Q |[LINBhOUCRGER | Zjomprehension NA U Ay 3 lg_t wplk RAY
staff (CPD) Intensive Gap: . ﬁ. ivk
Sounds Write ErEie Scaffolding & Modelling
focus. Reading Plus | {_} =
_ 13focus. | [ ) Direct vocabulary
@ @ _ Instruction in every lesso
. )
E’rackmg:
Teacher Teacher Reqular tracking
screening via screening & gthrou ho Regular reading tests &
termly Bell diagnostic Reading PlusS pupil meetings throughout
Foundation Sounds Write | ? year
tracker assessment anaiytics
P ~_ P ~_ = N P .
Success: N SN N
Thrives in _ Increased reading age &
language Secure phonics Inpreased access to curriculum
L . knowledge reading pace &
situations in and . .
Strong decoding | comprehension
out the .
classroom skills
' Accuracy and Full access to
Full access to - .
. automaticity curriculum
curriculum.,




Sit

()
| N
=

Symptom:

S A
Literacy Intervention and SATS QLA

danos

Strategy:

Cat hol 1 c

Success:

FA Below expected literacy skills

QFWiteachingc literacy
focus in all subjects

A Pupils develop strong
literacy skills

r A Lack of exposure to regular
reading

ié{J

Accelerated Reader
Reading Canon

reading

A Below expected silent reading
pace and comprehension

Reading Plus

A Pupil reading pace allows|

access to the curriculum

A Low fluency in reading aloud ¢

Ne D

comprehension

Whole school fluency

A Confidence/competence i§

focus Rasinski

reading aloud

A Below expected phonic
knowledge impacting reading

N

1:3 Small Group suppor

A Pupil reading & phonic

A Pupils develop a love of ‘

—

Sounds Write

skills are strengthened

L A NN

[ How do we ensure we are all reducing literacy gaps from QLA?]

Who do we need to support in literacy?

Acade

On Watch Critical
Ayaan Ahmed AdnanAmed Noah Boyle
Riley McCreary JonatharStobbart EmmanuebDkanlawon
Prince Osuiji IbbyIslam Agib Rahman
AdnanAmed
MagicKuang Othman Khalil
Lucaskley Joseph Holborn VadymFadieiev
Yousef Islam Ryan Williams JabonStephenson
Fraser Wright Olly Robinson Jacob Lancaster

How are English and the wider curriculum utilising the QLA?

Pupils are separated into categories based on each of the core literacy skills assésselF RA Y I QX WDNJ YY
t dzy QG dzl A2y QY YR W{LISttAYyIQd ¢KSAS IANRdzLJA | NF dza SR
providing the right level of support and challenge to individual pupignning codesire used to reflect this.
TORTargeted questioning | TQSTarget questioning around | DCNChallenge through dictations dzNJ y 3| w2 S
around reading supporting ' spelling Pupils are asked tospell 52 Q §(F &1 & & dzLJLJ2 NI LJJZLIA f &
the comprehension of words aloud when they use Tier 3improve their grammar and punctuation as
weaker readers. or high level vocabulary in verbal teachers plan to explain directly when/why

responses. punctuation is used or explicitly explain the
TRATarget reading aloud | LMKImprove efficiency of live reasoning when fixing grammatical forms
Pupils are chosen to read | marking:Live marking is focused | offered by pupils. Where G&P measure implies

aloud based on providing
them with text which
accessible but challenging
the individual.

on pupils whose Punctuation &

tvill be needed, correcting
misconceptions early.

greater competence, pupils are challenged tc
Grammar category implies suppardictate directly (including verbally punctuating
A combination of these approaches is used t
stretch the middle.

).

D

EEF: Disciplinary literacy is an approach to improving literacy across the curriculum



A Guide to Supporting Literacy

Closing The Writing Gap

There are differe ntways of modelling writing for pupils, however, the

most important aspe ctisto initially e stablish what pupils alre ady
knowe. There are many variabonswhen it comes to modelling writing,

from sentence starters, paragraph structures and help sheets,

however, following the 1 do® We do’ Y ou do’ te chnique isthe most

effective way of monitoring and supporting pupil progre ss.

The modelling process should always conclude with a removal of the
scaffolding and with pupils taking contral and showing us what they

can do from the process.

Modelling Writing

f Do-100% teacher modelling. Live modelling by the teache rwith no
dire ct pupil input. This typically include s a teacher to think aloud
where they verbalise the thinking be hind their writing move s and their
effect.

We Do - whole class shared modelling. Teacher led modelling of
writing to the class, with pupils contributing ideas and making

sugge sted e dits.

You Do - Thiswill de pend on the ability of students, therefore can be
broken up into partial modelling and inde pende ntwaork. Partial,
modelling is an interactive approach led by ateacherwho indicates a

wiiting structure, sentence starters orwriting frame s to support pupil s
it the task .

SPAG Codes

SPAG marking must be carried out in all note books and assessments. |t

is essential that pupils are given time to respond to marking during le s

sons for them to make the appropriate amendments and evaluate their
mistakes.

Code: Respore:

(C) = Capitd letter needead Wfrite why a capital is readed

(F) = Punctuation error Fix theerror

[Sp] = Spelling error Fiz theerrorand epeat correct spelling =

(W) = Wrong word Fis theerrar

(Gr] = Granmatical error Fix theerror

[/f] = Hew paragraph Write dowmwty a rew paragraph

(Exp) = Expand & explan

Expard on, oresplainyour pairt

[Pw) = Poorwriting Re-Wifrite reathy (lookat your best work)

Connect 4
Begin scholarly Reading with Connect 4. During the lesson planning
proce ss, the teacher should ide ntify four high value [Tier 3] words from
the Scholarly Reading text which will unlock the content and conce pts for
pupils. The teacher should the n sele ct/display the 4 words connected to
the conceptto be studied on the board using the Academy Powe rPoint (i)
Pupils are to inde pende ntly seek out and note down as many elaborate
connections as possible betwe en the words®; they should also atte mpt to
relate the wordsto abigger concept. The teacher should then clarify any
misconce ptions and guide pupils to the overriding concept. When the
class rove intothe subsequent reading, this should have the added
impact of encouraging pupils to read strate gically finding the powe rful
words within the text,
*This task not only unlocks and unpacks unfamiliar texts for pupils, but
also encourage s pupils to think hard, to explain why they have made
connectons. It also allows the teacher an opportunity to formative by

asse 55 the range of individual pupil’s sche mas

Procedurefor Bitended Writing assessment:

Concept driven extende d writing opportunitie s are built cohe sively into
SoLs, encouraging pupilsto refer back to their Scholarly Reading and other
pre-reading they have encountered in their learning journeys.

The ‘Extended Writing' template should be given to pupils at the
beginning of each assessment so that they are aware of how they are
being assessed.

Exte nde d Writing asse ssrnent must be moderated and standardised in

de partrient forumsto ensure acommon approach to judge ments using
the subject ternplate.

Before the lesson: Pupils must complete their brain dump and a map.
Lesson 1 : Extended Writing assessment;
Completion of aFormative Exte nded wWwiriting assessment.

After the fesson: Teachersread all Exte nded Writing assessment re-
sponses and highlight achieve d objectives on proforma. To emphasize
the importance of literacy and communication, the ‘composition and
effect’ element ofthe template isalimiting element when awarding 5/
DJT. Record misconceptions and learning gapsfor the class on live logs.
Discussions with pupils must focus on their knowle dge le arning gaps.
Record pupil progress in live logs under the he adings of surface, deep
ar transfer knowledge Progressis also recorded on S1M3.

Lesson 2 - Visualiser Lesson: - Teacher to use the visualiser to review a
re diurmn response and agood response. Pupils to annotate their own
work after taking part in the te acher le d proce ss.

After Hre fessonr: Writing gaps must be addresse s, Notebooks should

be reviewe d to e nsure learning gaps have improved. Pupils requiring
further intervention should be identifie d.

Homework: Hormewark following aformative assessment must
consolidate gap le sson le arning.
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Reading Canon

The booksthat make up the prescribed Canon come from a range of culture s, imeline s and genre s, with the
inte nton of promoting inclusivity and diversiby, allowing our pupils to be caome citize ns of the waorld with aclear
understanding of the 2 prote cted characteristics: Age, disability, gender reassignment, marriage and civil
partnership, pregnancy and maternity, race, religion or belief and sex.

Why do you think the schoolf chose yvour current REAINMNG CANOMN boo k?
HWho & vour favouridte character and why - what has just happe ned?

HWhat s the best 'worst bit in yvour book so far?

After the pupil hasre ad afew page s, stop the m and ask the m what has happene d and to surmmarise the
itnportant eve ntsthat have arisen inthe plotorin character developrment.

¥Pleqse wre vour professional discretion around these questions and develop where requined.

Supporting Struggling Readers

Reading Fluency

Reading fluency mediate s the whole cumriculum and therefore, a crucial aim at 5t Aidan’s is to dewvelop this life skill

ot >«

in our pupils. Reading flue ntly and reading aloud is a gateway to comprehension; flue ncy underpins the entire
curriculum and bevond. To support our pupils on their reading journeysevery teacher should cre ate regular
opportunitie s for pupils to become confide nt and proficient in the following aracy skills:

Wie should focus o
Expression and rolume —the varving of expression and volume to match the interpretation of the passagze being

Fead.

Phrasing — the reading of words and clause s with appropriate pause s, with an aware ne ss of reading mostly in

clauses and sentences over individual words,
Smoothness — any bre aks or difficulty in reading are re solved with self-corre ction.

Pace — ah even, conversational re ading rhythimn.
|de ntify a short, exciting passage from an area of the Reading Canon Book vou have already covered. Focussing on

ah areawhich dealswith key therme s or dilernmas would be most appropriate for pupil engage me nt
[9 characte risbcs).

g F i
FLUENCY RUBRIC Read the passage whilst the
pupils follow along.
1 1 1 4 )
| Expreidion and | Resds in 8 Guie? vOge 85 Resels ini @ Quiel voee REso sl wibome ared ReBds walkh Wl Discussthe content and the
W b if o ped vededhd Sut. The Tt Figcling o Eroe i Mgk, volumee and expressacn. The qu Elllt':.-' af WOufr re adin g |:E 2.
rebding doed fsf dhund Sl i iy o Bk paalirmed the redder rebder souteld ks )
nafursl e talkng b5 B bewt bt the resder doed g inio expressicalady iy pre Balking fo A reasons for pausIng ar reasons
friend ot alvwrys sound hioe neading and does not friend with their woice for stre ssi hg ar intonation :|
freyarealcng o e Ragrd Ny By masChing e .
_ frapnd ting b b friend inirpretation of the pasagE In small groups(e.g. arow in
Fhraing Aesds word-bre-ward in Resds in Bwd or Ehese Reads with & mnture of Aeads with poad tI"IE r'I:II:II"I'I] |:lL||:li|5 tl"IE H Fe Ellj tI"IE
B ITIOTRST N Wl g DR el MG Mied CEALERLE phratnp kihaning 1o .
sdhering i punchaation, | pausesforbressh.snd | punctusiion, siness pad passage chorally (all perform in
Firedd and inhanaticn DoeTl dRsppateil Thaérs inianatan L-II"IiSI:II"I] ar Elﬂtil:lhDﬂEIII':." |:':."I:ILJ
B rebsnaile siredd and )
heation read asentence, then pupils
Smosthneit Freguemly Bes2se Reads with gxtesded Riedds with ctagiony Reads smaathly wieh echo it].
while resding, sound paursed or hesiaticons bereala b rbwthm. Thae soemee beabos, beaf sl- . .
outwords, and repeats | The reader Bas masy ressder has dfficulty earvects with difficul An alternative isto group
words or presies. The “rough spofs " with specifi wond words: and)’ or senience |:|U|:|i|5 into I:'Elir5_. "."'."Itl"l £ EIEl"I
FERSET PRRCE] oD e FER SR Tt shruciungs . .
pibempls o read the LR S T |:lLJ|:I|| = E":I”-'g thE passage 3
SATMe phidape : tirne s to their partner. Ask
Face Reads sorary A Reads mooerabery Resds fast and show Reads at & cormmrsafiona’ pace
LiBsarigardy glEmady thiy eyl resdng Eer g et Bl T i Iy Iji"." [ IleEIISI."ll:I airs to pe I"FI:I Frn to

Scores of 10 or more indicate that the shodent 15 making good progress i fluency.

scores below 10 indicate that the student peeds additional mstrocison in floency

the class.

&t the end of the session pupils
could take the passage home to
perform to pare ntsfcare givers.







