
St. Aidanôs

Catholic Academy
ñWhere excellence is a habitò

An introduction to our culture





St Aidanôs is a Catholic learning community in which all individuals are provided with the opportunity to 

flourish in a way that is rooted firmly in the values of the Gospel. By placing Christ at the centre of all that 

we do and recognising learning as the fundamental focus of all our work we are achieving our mission 

objective to ensure that each person can óCelebrate life to the fullô.

Our ethos and practice is proudly rooted in these beliefs and in the core values: Hard Work, Trust and Fairness. 

From the moment a student arrives at St Aidanôs Catholic Academy we expect them to live by these values.

The Academy has an outstanding reputation for academic achievement based on a consistent record of outstanding 

examination results which continue to improve year on year. Our values driven policies, clear vision and consistent 

routines demand and nurture a strong sense of moral purpose, personal responsibility, integrity, honesty and respect 

for others within our students. These qualities enable each of our young men to reach the top of their mountain, 

fulfilling their potential and having a choice of University or a high quality career.

As a Catholic school we are proud to worship, and follow the teachings of Jesus Christ. At St Aidanôs you will 

ówitnessô our underpinning Catholic ethos in all that you experience ïthe way we talk to one another, the way we 

support and trust each other and the way we are driven to succeed in our mission.

The staff of St Aidanôs promote a dedication to excellence which empowers our students to excel and achieve whilst 

expanding their horizons in a nurturing environment. Our commitment to high-quality teaching, focus on mastery of 

knowledge and partnerships with parents and the local community provide a richness of experience that enables all

to develop their God given talents.

Iôm proud to say that St Aidanôs Catholic Academy offers a safe place for boys to take chances, express their 

emotions and, without the impact of gender stereotyping of a co-educational establishment, discover and thrive in 

subjects such as the arts and classic literature.

Mrs A Whitten

Headteacher

Welcome to St Aidanôs Catholic Academy



Pupils visit for a 3 day 

transition

Year 7

Year 6

Year 9

Year 11

Year 12

GCSE

Year 13

A Levels

What opportunities and 

experiences do our 

pupils enjoy?

Take part in Examen 
each morning

Climb 
their 

second 
mountain

Highly successful 
outcomes at GCSE

Learn how 
to apply 
to UCAS

Revisit 
revision 

skills



St. Aidanôs Catholic Academy ïCulture Summary

Trust
We are honest. We do what we say 

we will do and do not make 
excuses. We are loyal and have the 

courage to do the right thing.

Fairness
We play by the rules. We are 

respectful, polite and courteous at 
ŀƭƭ ǘƛƳŜǎΦ ²Ŝ ŘƻƴΩǘ ǘŀƪŜ ŀŘǾŀƴǘŀƎŜ 
of others and helping a member of 
our community is helping ourselves.

Hardwork
We never give up. We remain 
positive so that we have the 

strength to persevere with even the 
hardest work. We do whatever it 

takes for as long as it takes.

Core Routines:

Pupils complete six smart questionsat the beginning 
of every lesson. 

Pupils follow instructions at the first time of asking, 
every time.

Pupils always walk with pace and purpose, on the left 
hand side of the corridor and use the correct stair 

cases for going up and down. 

Upon arrival to a classroom, pupils stand behind their 
allocated seat and put their planner, pencil case, 

reading book and 100% file on the desk. 

When silence is required staff will use the phrase 
Ψмлл҈ ǎƛƭŜƴŎŜΩ andthank those who are being silent. 

Pupils track the person who is talking to demonstrate 
that they are listening carefully.

During lessons pupils do not raise their hands to 
answer a question, instead teachers identify pupils for 

responses.  

If a pupil needs supportduring a lesson they turn their 
planner to amber or red and a member of staff 

responds. 

Pupils remain on task at all times during lessons. 

After the end of lesson narrative pupils are dismissed
by row.

Pupils continue to follow our core values and learning 
habitswhen enjoying leisure time. 

Learning Habits:

No Answering Back 
Pupils will converse politely and respectfully. If an 
adult asks a pupil to do something, it will be done 
straight away. If a pupil feels unfairly treated still 

follow the instruction but can discuss the situation 
after the learning has finished. 

Perfect Uniform
Pupils wear perfect uniform ensuring pride in their 

appearance.  

Homework
Pupils complete work outside of lessons to 

consolidate and master learning. Our summit room 
offers opportunities beyond the curriculum. 
Deadlines have to be met. Pupils record all 

homework in their planner.

On-Task Behaviour
Pupils are always on-task in every lesson and behave 

in a purposeful manner outside of lessons. 

Punctuality & Attendance
Pupils arrive at the Academy by 8.15am.

Pupils attend school every day of the Academy year. 
Attendance must be higher than 97%.

Equipment
Pupils always bring the right equipment, for the right 

lessons. 
Å A clear plastic pencil case with:

o 2 black pens
o 2 green pens
o Pencil
o Ruler
o Rubber
o Scientific Calculator

Å Independent reading book
Å PE Kit (on the appropriate days)
Å {ǘ !ƛŘŀƴΩǎ ǇƭŀǎǘƛŎ ǿŀǘŜǊ ōƻǘǘƭŜ
Å Pupil Planner

Ψ¢ƘŜ ǿŀȅ ǎǘǳŘŜƴǘǎ ōŜƘŀǾŜ ƛƴ ǎŎƘƻƻƭ ƛǎ ǎǘǊƻƴƎƭȅ ŎƻǊǊŜƭŀǘŜŘ ǿƛǘƘ ǘƘŜƛǊ ŜǾŜƴǘǳŀƭ ƻǳǘŎƻƳŜǎΤ ŜǾŜǊȅ ƭŜŀŘŜǊ ǎƘƻǳƭŘ ŎƻƴǎŎƛƻǳǎƭȅ ŀǎǇƛǊe to the very 

ōŜǎǘ ōŜƘŀǾƛƻǳǊ ǇƻǎǎƛōƭŜ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭǎ ŀǎ ŀ ƳŀǘǘŜǊ ƻŦ ǇǊƛƻǊƛǘȅΦΩ Tom Bennet

Core Values:



St. Aidanôs Catholic Academy ïSafeguarding Summary

How do we handle disclosures? 

ά{ŀŦŜƎǳŀǊŘƛƴƎ ŀƴŘ ǇǊƻƳƻǘƛƴƎ ǘƘŜ ǿŜƭŦŀǊŜ ƻŦ ŎƘƛƭŘǊŜƴ ƛǎ ŜǾŜǊȅƻƴŜΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅΦέ KCSIE.

Mrs G Hogg - DSL

Mrs J Jackson - DDSL

Mrs M Gill - DDSL

Mrs K Richardson-Dunn 
(6th form) - DSL

Mrs F Collins (6th Form) 
- DDSL

My safeguarding CPD log for 2024-2025

_________________________
_________________________
_________________________
_________________________
_________________________

Any verbal 
referrals to 

DSL will have 
to be followed 
up on CPOMS.

Report as 
soon as 

possible to 
DSL via 
CPOMS

Write only 
what the pupil 

says. 

Ask open 
questions.

Remind the 
pupil you 

cannot keep 
secrets.

How do our teachers use CPOMS? 
Who are our designated safeguarding 

leads?

How do our pastoral team use CPOMS? 

Clennellςwho are they 
and what do they do?

ClennellEducation Solutions 
(CES) is a company that 

provides support for schools 
and education establishments 

for all their behaviour and 
safely needs. 

What do we mean by 
safeguarding?

Safeguarding is a broader and 
deeper concept in child welfare than 

child protection. Safeguarding 
prevents maltreatment of children 
and makes sure that they get safe 

environment to grow.

What do we mean by child 
protection?

Child protection isthe term used to 
describe the actions of certain 
ƻǊƎŀƴƛǎŀǘƛƻƴǎ ǎǳŎƘ ŀǎ /ƘƛƭŘǊŜƴΩǎ 
Services, the police and Health 

organisations, in their efforts to make 
sure children are safe from abuse and 

neglect.

Teachers will find the CPOMS icon on all 
desk tops. Must add new incident giving 

full details of the disclosure and must tick 
#CP Concern.

Pastoral staff will be notified of all CPOMS 
logs.  They then deal with each concern.  

CPOMS will be updated with an appropriate 
action.  Staff will be notified, via CPOMS of 

the actions taken. Speak to a member of the 
pastoral team if you do not receive a 

notification.

External agencies we use:
{ǳƴŘŜǊƭŀƴŘ {ŀŦŜƎǳŀǊŘƛƴƎ /ƘƛƭŘǊŜƴΩǎ .ƻŀǊŘΣ Clennell, 

Kooth, CYPS, CAMHS, YDAP, YOLO, Wearkids, 
Washington MIND, Trust Counselling, Anna Freud.



St. Aidanôs Catholic Academy - SEND

ÅSeptember: ILPs and academic targets created by SENDCo 
with input from class teachers, pupil, parents (agencies if 
appropriate), transition reviews and primary schools (Y7).  
ÅAutumn Term: Targets reviewed and ILPs updated.
ÅSpring Term: Targets reviewed and ILPs updated.
ÅSummer term: End of year reviews completed.
ÅSENDCo has an open-door policy, as do pastoral team.
ÅSENDCoavailable to meet parents at any point in the year.  

EHCPs reviews as required.

ÅTeachers play a crucial role in the Assess, Plan, Do and 
Review graduated approach by setting and reviewing 
subject-specific academic targets each cycle.
ÅAll staff know who all our K (School Support) and EHCP 

pupils are, their primary area of need and the main 
strategies for supporting them in lessons/around school.
ÅAll staff report to the SENDCo (via desktop form) if pupils 

with SEND have any new or additional needs that are not 
stated on their ILPs.
ÅAll staff know the SEND Policy & Local Information Report 

(All Staff Team > SEND > Information and Policies).
Å¢ŜŀŎƘŜǊǎ ƪƴƻǿ ǘƘŜ ǇǳǇƛƭΩǎ L[tΣ ǘŀǊƎŜǘǎ ŀƴŘ ƛƴǘŜǊǾŜƴǘƛƻƴǎ 

(via Arbor, Edukey, SMID and physical files).

What is the role of our teachers?

All teachers are teachers of SEND & are responsible for delivering 
QFT strategies and support within their lessons. Teachers set 

academic targets for each SEND pupil. Teachers use the desktop 
referral form to identify further needs.T

e
a

ch
e

rs

All staff are responsible for making sure they are aware of 
who SEND pupils are and their individual needs (including 

targets).

S
ta

ff

SENDCo is responsible for keeping paperwork up to date, liaising 
with parents, referrals to outside agencies, advising staff about 

possible strategies and resources. SENDCo monitors and acts on new 
referrals from staff.S

E
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Support staff responsible for additional support, monitoring 
of SEND pupils through lessons, targeted support and 

targeted interventions.S
u

p
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o
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Outside agencies are brought in where pupil needs require 
specialised support beyond the academy. Such as the 

Hearing Impairment Team.A
g
e

n
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Leaders are responsible for ensuring all staff fulfil their 
duties and the needs of SEND pupils is central to all that we 

do. Trust leaders support with this.L
e

a
d

e
rs

What are our responsibilities? 

How do we identify SEND? 
SEND pupils can be identified at any stage, in any year.  Staff 
flagged concerns are raised with the SENDCovia a referral 
form and the graduated approach is initiated. Parents are 

informed at all stages if a SEND need is suspected.

What training and resources do 
we use?

Å Trainee counsellors and accredited 
counsellors (BCCET) / Emotional resilience 
nurse / MIND

Å Autism Outreach Team (AOT)
Å Hearing Impairment (HI) Team
Å Educational Psychologist 
Å Clennell Behaviour Support
Å Mental Health First Aid Training 
Å Sounds Write Training
Å Literacy and Numeracy interventions
Å Individual pupil awareness training (e.g. 

from the HI team)
Å Academy priority/subject lead/pastoral 

meetings ςSEND is standing agenda item.

How do we report to Governors?
SENDComeets with the link Governor every term. Governors report shared annually.

What is our graduated approach?

ÅWe follow the Assess, Plan, Do and Review approach.
ÅInformation is gathered about the pupil and their learning is 

planned to meet their needs.
ÅPupils are challenged with aspirational subject-specific 

academic targets.
ÅQuality first wave teaching is implemented with targeted 

interventions where identified.
ÅProgress is reviewed, new evidence gathered, and the 

process restarted.

SEND pupils are fully included within our high quality and 
aspirational curriculum, as is their learning entitlement.  
Pupils access their meaningful learning as independently as 
possible. We adapt to their individual needs and requirements 
as they progress. We offer support outside of the classroom 
as needed. We ensure a holistic curriculum allowing them to 
άŎŜƭŜōǊŀǘŜ ƭƛŦŜ ǘƻ ǘƘŜ Ŧǳƭƭέ ŀƴŘ ƳŀƪŜ ŜȄŎŜǇǘƛƻƴŀƭ ǇǊƻƎǊŜǎǎΦ

What is the purpose of our graduated approach?

What is the make up of our school? 

Number of SEND (Yr7-13) 108

Communication & 
Interaction (SLCN, Autism)

61 56%

Cognition & Learning (SpLD, 
MLD)

28 26%

Social, Emotional & Mental 
Health (SEMH)

9 8%

Sensory and/or Physical 10 9%

What is our SEND cycle?



Assess Plan Do Review

Å Referral form on desktop 
to identify needs quickly 
ςteachers support with 
this.

Å SEND Monitoring Register 
for emerging needs.

Å Consult with external 
agencies and 
professionals.

Å Parent, pupil and teacher 
voice.

Å Each pupil has an ILP 
written by SEND team.

Å Teachers set subject-
specific academic targets 
for ILPs each cycle.

Å Each pupil need is given a 
range which explicitly 
identifies the level of 
support the pupil 
requires.

Å Parent, pupil and teacher 
voice.

Å Teachers use targets, QFT 
and robust formative 
assessment strategies. 
SEND pupils are identified 
in short-term planning.

Å Intervention team 
provide pupils with small-
group support during 
11am slot.

Å Robust quality assurance 
procedures are in place 
taking into account pupil 
and teacher voice.

Å ILPs are reviewed each 
cycle by SEND team 
taking into account 
parent, pupil and teacher 
voice.

Å Academic targets are 
reviewed by teachers 
each cycle following a 
process of robust 
assessment.

The Graduated Approach

Whole School Provision Map
This document outlines in detail how we support pupils in each of 

the four main areas of need. Found here: bit.ly/40olNFw.

https://bit.ly/40olNFw


St. Aidanôs Catholic Academy - PP

"With resources and a strong determination to improve the life chances of all disadvantaged young people, schools have shown that 

progress can be madeñSir John Dunford
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Modellingdevelops strategies for planning, monitoring and evaluating pupil's own learning. 
Highly targeted, curriculum specific feedbackenables pupils to refocus their actions. 
Consistent, high quality active retrieval homework ǎǳǇǇƻǊǘǎ ǇǳǇƛƭΩǎ ǇǊƻƎǊŜǎǎΦ
All lessons follow principles of cognitive science, such as, retrieval practice, spacing learning 
over time, providing worked examples or scaffolds to support problem solving and 
presenting information both verbally and visually.

Teacher training is focussed on ensuring quality first wave teaching through the GTT
Teachers reflect on the key elements of excellent practise using the EEF research. 
Systematic phonics training with staff via Sounds Write.

Our curriculum is supported with high quality online resources.
Pupils have access to assistive technology such as laptops and reading pens. 
Use of Reading Plus intelligent adaptive software to support.
Sounds Write Platform purchased and identified staff trained. 

Technology & other 
resources focussed on 
supporting high quality 

teaching & learning

Our retention of staff is well above national average due to our careful planning of staff 
workload eg. Visualisermarking.
We have a robust recruitment process, supported by BCCET. 

Recruitment & retention of 
teaching staff

Our professional development model is based on a knowledge building cycle. 
Teachers having coaching meetings to identify ways to improve & agree how to action them. 

Mentoring 
& coaching

Professional development on 
evidence-based approaches

High quality teaching, 
assessment & curriculum 

which responds to the needs 
of all
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Small groups focus on reading comprehension;decoding words, understanding language 
structures, developing vocabulary or oracy.
Pupils read out loud in front of peers daily to develop their oracyskills.
Vocabulary slides, including etymology, are used in each lesson. 
Academy wide approach to enhanced numeracydevelopment ςALL staff develop numeracy.

Phonics interventions, supporting pupils in small groups to develop their literacy skills through 
the development of pupils' knowledge and understanding of the relationship.
Up to 4 x 30-minute numeracy intervention sessions each week to develop core numeracy 
skills. Working in small groups with a subject specialist.

Teaching assistants to be deployed into lessons to support acquisition of knowledge for 
disadvantaged pupils. Planned in collaborationwith the classroom teacher. 
English and Maths specialist focus on reading comprehension, writing, spelling and grammar, 
reasoningand functional skills in Maths.

Small group tutoring focussed on reducing literacy and numeracy gaps identified from KS2. 
This is explicitly linked with normal teaching and planned with the classroom teacher. 
Recruitment of English and Maths specialist to support via School Led TutoringFund.

One to one & small group 
tuition

Teaching assistant (TA) 
deployment & interventions

Activity & resources to meet 
the specific needs of 

disadvantaged pupils with 
SEND

Interventions to support 
language development, 

literacy, & numeracy
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Behaviour Policy: A robust and consistent approach to behavioural expectations within the 
academy which allows all pupils to thrive in positive learning environments. 
Increase Pastoral Team with 2 additional leads and SEMH TA to support pupil wellbeing. 

Attendance officer supports individual attendance gaps, liaising with families and tracking 
progress. 
Increased capacity through appointment of pupil support officer ςattendance focus.

Aspirational opportunities in: STEAM, languages and humanities. Activities include:   
science club, local industry opportunities/ context/Nissan, Art, Sport/PE, cooking, music 
(subsided externally), language visits, educational excursion to battlefields, lakes and retreat.

KS3 pupils offered wider curriculum enrichment opportunities. 
KS4 opportunities to go beyond the curriculumand close gaps.
National Tutoring Programme: highly targeted intervention for individual pupils in English, 
Maths and Science ς15 hours per subject (Brilliant Club)

We offer a free breakfast for all pupils 
We review our quality, range and quantity of food for FSM pupils
We run a foodbankon site to support all families 

Breakfast clubs & meal 
provision

Extended school time, 
including summer schools

Extracurricular activities 
including sports, outdoor activities, 

arts, culture & trips

Supporting attendance

{ǳǇǇƻǊǘƛƴƎ ǇǳǇƛƭǎΩ ǎƻŎƛŀƭΣ 
emotional & behavioural 

needs

Regular parental engagement allow leaders to involve parents in the learning process. 
Covering; revision strategies, purpose of homework, reading, literacy & numeracy strategies. 
Reading Canon books for parents available alongside online virtual library to support parents

Communicating with & 
supporting parents



St. Aidanôs Catholic Academy ïTeaching and Learning

SMART
{ǘΦ !ƛŘŀƴΩǎ aƛƴŘǎ !ŎǘƛǾŜ wŜǘǊƛŜǾŀƭ ¢ŀǎƪ

All of our lessons start with 6 retrieval 
questions

When introducing new knowledge we 
break it down into small chunks to 
reduce cognitive over load. This can be 
seen in our short term planning.

All lessons are key concept led, key 
question driven. We identify and target 
key questions to ascertain the progress 
of all pupils. 

We use diagrams, models,                      
worked examples or concrete 
representations όάL ŘƻέύΦ We think aloud 
when explaining procedures. 

Our pupils are given opportunities      to 
practice, rehearse and summarise new 
material όάǿŜ ŘƻέύΦ We circulate to 
support during this process. 

We check the understanding of all 
pupils and provide feedback, sharing 
next steps for greater understanding. 
We address misconceptions. 

hǳǊ ǇƭŀƴƴƛƴƎ ƘƛƎƘƭƛƎƘǘǎ Ψsuccess for allΩΦ 
Appropriate scaffolding is used to 
ensure all pupils are supported. We fade 
support when ready. 

Pupils have 15 mins of deliberate 
practise work every lesson όάȅƻǳ ŘƻέύΦ 
We check for misconceptions and 
provide feedback, varying our tasks. 

We involve pupils in reviewing 
knowledge & skills over time to support 
long term memory. Further 
independent practice is deployed. 

NARRATIVES

We have consistently high expectations 
of all pupils and use a common 
language (narratives). 

How do we 
develop literacy?

We introduce the 
tier 3 vocab for our 
lesson & explore 
etymology to 
deepen 
understanding

We use relevant key 
ǊŜŀŘƛƴƎ ϧ ΨŎƻƴƴŜŎǘ 
пΩ ǘƻ ŘŜǾŜƭƻǇ 
fluency. 

We have a no hands 
up policy to ensure 
that all pupils are 

given the 
opportunity to 

answer questions.

ñHappily, whilst learning and teaching are undeniably complex, it turns out that they are not that complex: we can formulate a 

coherent evidence-based model that links theory to practice.òTom Sherrington, Rosenshine Principles

We ask our pupils to 
use the cards in their 
planners to identify 
their progress and 

ask for support 
throughout lessons. 

We use ClassChartsto:
ÅReview SEND individual 

learning plans to inform 
planning.
ÅRecord achievement & 

behavioural points.
ÅSet homework



Formative assessment 
on academy template

Review of all responses, 
annotation of sol with 

misconceptions & progress

Adapted planning for next lesson 
focusing on feedback through 
modelling under the visualiser

Adapted planning both 
short and medium term to 

address gaps

Formal:

Component 
of Learning

Key 
Questions

How will you ensure that the key knowledge and 
skills are learnt and remembered by ALL students?
Key Task and purpose:

Success for all:

Exit strategy:

Key Vocabulary and Etymology

Lesson Review ςLive Log Date:
Next Lesson (smart/misconceptions/reteach?):

Planning

Curriculum Delivery

Formative Assessment ςfor learning

Summative 
assessment

Mark, annotate sols 
with misconceptions 

and progress

Adapt planning for next 
lesson focusing on whole 

class feedback 

Adapted planning short & 
medium term to address 

gaps (QLA)

Dept review of QLA to 
determine long term 

adaptation

Summative Assessment ςof learning

What is the key task which 
will allow pupils to 

understand and be able to 
apply this knowledge/skill?

And why?

How will this lesson be adapted for the pupils in this group? 
Scaffolding, explicit instruction, reviewing, pedagogical 

approaches, chunking,questioning. Use of support assistants

Final formative 
opportunity of the lesson

Specific pupil needs. How are 
their SEND needs being met? 
wŜŦŜǊ ǘƻ ά{ƘƻǊǘ ǘŜǊƳ ǇƭŀƴƴƛƴƎ 

ŎƻŘŜǎέ
Absencesςhow will these 

gaps be addressed?

What are the next steps for this 
class?As a result of assessment for 

learning within the lesson what 
adaptations need to be made next 

lesson?

Plan

Do

Assess

Review

Informal:

Questioning
Low stake 
quizzes

Live marking
Red, amber, 
green cards

Debate/
Discussion

Key tasks
Mini 

Whiteboards

How do we adapt during our lessons?
Å Repetition of explanations
Å Pre-teaching 
Å Chunking of information
Å Using concrete, pictorial, abstract (CPA) methods
Å Using questions and dialogue; elaboration, flexible 

thinking 
Å key vocabulary, scaffolded, explained, practiced
Å Recapping previous learning
Å Modelling and sharing what intended outcomes look like
Å Revisiting threshold concepts / foundational knowledge

ΨtŀǎǘƻǊŜΩǎ tŜǊŎƘΩ ϧ ǎŎŀƴ 

Watch for Red/amber cards

wŜǘǳǊƴ ǘƻ ΨtŀǎǘƻǊŜΩǎ tŜǊŎƘΩ

Lots of Red/Amber cards? One or two Red/Amber cards? 

No

ReteachYes

Help pupilsYes

Are the issues the same?
Check on a strong pupil ς

are they making mistakes? 

No

"When teachers have a clear idea of the learning goals and yet are very present in class ςƭƛǎǘŜƴƛƴƎ ŎƭƻǎŜƭȅ ǘƻ ǎǘǳŘŜƴǘǎ ŀƴŘ άǎŜeing the lesson 
ǘƘǊƻǳƎƘ ǘƘŜ ŜȅŜǎ ƻŦ ǎǘǳŘŜƴǘǎέ ςthis allows them to innovate when the strategies are not succeeding. These teachers, whohave a high level 

ƻŦ ŦƭŜȄƛōƛƭƛǘȅΣ ŀǊŜ ŎŀƭƭŜŘ άŀŘŀǇǘƛǾŜ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊǘǎΦέ John Hattie ςVisible Learning for teachers

How do we know if we 
need to adapt when 
pupils are on task?

St. Aidanôs Catholic Academy ïAdaptive teaching Summary

ñAdaptive teaching strategies sit firmly at the heart: adapting planning prior to the lesson and adjusting practice during the lesson.ò EEF



St. Aidanôs Catholic Academy ïAddressing the gaps

Lesson Review ςLive Log Date:
Next Lesson (smart/misconceptions/reteach?):

Absent pupils:

Absent pupils are 
identified and tracked 

each lesson

Missed content highlighted in knowledge 
organizer ensuring the pupil and teacher can 

track the gaps

Pupils are directed 
to resources and 

tasks on Microsoft 
teams

The teacher records any modelling during 
ǘƘŜ ƭŜǎǎƻƴ ƛƴ ǘƘŜ ŀōǎŜƴǘ ǇǳǇƛƭΩǎ ōƻƻƪ ƻǊ ŀ 

central book where multiple absences 
occur in the same group. 

The teacher reviews assigned tasks and uses formative and summative 
assessment in class to ensure gaps have been addressed.

Teachers continue to monitor pupils on planning. 

Lesson Review ςLive Log Date:
Next Lesson (smart/misconceptions/reteach?):



The use of the visualiser is embedded in 
our assessment feedback procedures. 

However, we want embed our model of 
using the visualiser in every lesson to drive 
learning forward; a tool that is used for live 
modelling and scaffolding, assessment and 

feedback, live-marking. 

Whole-class feedback

{ƘŀǊƛƴƎ ǇǳǇƛƭΩǎ 
work with the 

whole class. This 
lets everyone 

see their work in 
lots of detail and 
gives the pupil a 
chance to have 

their work 
displayed to all.

Reviewing / evaluating 
ƻǘƘŜǊ ǇǳǇƛƭΩǎ ǿƻǊƪΦΦΦ 
put an example of 
work under the 

visualiser and ask the 
other pupils to 

comment on it... 
which parts are 

strengths? Are there 
any areas for 

development? Are 
there any details 

which are missing?

ƘƛƎƘ ƭŜǾŜƭ ƻŦ ŦƭŜȄƛōƛƭƛǘȅΣ ŀǊŜ ŎŀƭƭŜŘ άŀŘŀǇǘƛǾŜ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊǘǎΦέ John Hattie ςVisible Learning for teachers

St. Aidanôs Catholic Academy ïLive modelling & feedback

hǳǊ Ǿƛǎƛƻƴ ŦƻǊ ǾƛǎǳŀƭƛǎŜǊǎ ƛƴ {ǘΦ !ƛŘŀƴΩǎ

Exam questions:

After completing 
an exam

question, the 
visualiser allows 

you to model 
exam marking.

By choosing an example (or 
making one up), you can show 
pupils how to identify the key 

phrases in the answer, underline 
or highlight marking criteria, and 
annotate the answer with missing 

information. 

These skills come naturally to 
teachers, but pupils need to see 

marking-up in action to learn 
how to do it effectively 

themselves. This boosts their 
ability to target marking criteria 

in their next exam practice.

Modelling:

Talk through your 
writing. Use one 

notebook per class, 
and then easily 
refer back to 

material weeks or 
months later (so 
ȅƻǳΩǊŜ ƴƻǘ ƭƻǎƛƴƎ 
ΨboardworkΩ ŀƴȅ 
more when the 
board is wiped).

By choosing an 
example (or making 

one up), you can 
show pupils how to 

identify the key 
phrases in the 

answer, underline or 
highlight marking 

criteria, and annotate 
the answer with 

missing information. 

Develop subject specific oracyskills:
At the end of a task individuals or small groups can place their work underneath the visualiser, and talk 
through how they did it. This might be explaining how they balanced a tricky equation, demonstrating 
their drawing and labelling of the experiment, or breaking down the parts of a multistep problem, such 
as a mole calculation or an organic synthesis. This kind of metacognitive thinking is critical for deep 
learning. It also allows other pupils to hear an alternative explanation from a peer, which helps if they did 
not fully understand the first time.

General advantages:
Å Face the class
Å Easier to be neat (fine motor control)
Å Freeze and give notebook to pupils with SEND 

needs (visual impairment e.g.) and pick it up later 
(use another one in the meantime)

Å Provide models in absent pupil books so that they 
have content covered during lessons they missed

Å ¸ƻǳ Ŏŀƴ ǉǳƛŎƪƭȅ ŀƴŘ Ŝŀǎƛƭȅ Ǉǳǘ ǇǳǇƛƭǎΩ ǿƻǊƪ 
underneath your visualiser for live marking and 
whole class feedback

Å High-quality text under the visualiser for 
annotation

High-quality text:

Annotate as you read through high-quality text 
as a group.

Highlight key elements of the text and pick out 
key meanings.



St. Aidanôs Catholic Academy ïAssessment Summary

óAssessment is, indeed, the 

bridge between teaching and 

learning.ô

Dylan William.

SURFACE DEEP TRANSFER

This should be used to indicate 

that a pupil can demonstrate 

surface knowledge of key 

concepts, skills and/or strategies 
within the curriculum covered.       

This should be used to indicate 

that a pupil can demonstrate deep 

understanding, application and

extension of the key concept 

knowledge within the 
curriculum covered.

This should be used to indicate that 

a pupil can transfer/apply their deep 

knowledge to new scenarios and 

different contexts. Pupils reflect 

on their own learning and

understanding of the covered 
curriculum and beyond.

Prior

ωStandardised creation of assessments
ωMultiple choice, familiar context, unfamiliar 

context
ωAgreed success criteria

Lesson 1

ωCompletion of assessment
ωPost lesson ςreview of all responses, 

annotation of sol: misconceptions & progress

Lesson 2

ωVisualiserused to demonstrate medium & good 
response
ωPupils annotate their own assessments 
ωPupils redraft 

Lesson 3

ωGap lesson ςfocused on misconceptions, 
clearly identified 
ωNotebooks reviewed to identify further 

interventions

How do we do formative assessment? How do we do summative assessment?

Prior

ωStandardised creation of assessments
ωAgreed success criteria: KS3 S, D, T, KS4/5 Exam 

board Objectives 

Lesson 1

ωCompletion of assessment
ωPost lesson ςreview of all responses, 

annotation of sol: misconceptions & progress
ωReview question level analysis

Lesson 2

ωShare whole class feedback sheet
ωKS4/5 Marks written on scripts and shared
ωReview misconceptions 

Post 

ωGap tasks
ωConsolidated through homework (KS4/5)

Formative: 

Assessment for 

Learning & is a 

continuous process

Summative: 

Assessment of 

Learning & is about a 

judgement of 

progress 

How do we report progress?

Attitude to learning inside the 

classroom:
1 ATL is consistently above

schoolôs expected high 

standard

2 ATL is sometimes above 

schoolsô expected high 

standard

3 ATL is always at schoolôs 

expected high standard

4 ATL is sometimes below 

schoolôs expected high 

standard

5 ATL is consistently below 

schoolôs expected  high 

standard

KS3:

S,D,T Formative assessments

S,D,T Extended writing

S,D,T Summative Assessments

KS4/5:

S,D,T Formative assessments

S,D,T Extended writing

WAG

9-1 An indication of the 

grade the pupil is working 

at by a certain point 

PFG

9-1 grade that would be 

expected at the end of Year 

11

Attitude to learning outside the 

classroom:
1 ATL is consistently above 

schoolsô expected high 

standard

2 ATL is sometimes above 

schoolsô expected high 

standard

3 ATL is always at schoolôs 

expected high standard

4 ATL is sometimes below 

schoolôs expected high 

standard

5 ATL is consistently below 

schoolôs expected  high 

standard

EEF: All assessment must have purpose, validity, reliability and value



Review of data 
by SL/SLT

Visit the class, 
review books

Conduct pupil 
voice

Compare against 
all other books

Summarise on 
lessons learned

SL/SLT 

visit 
lesson

Conduct pupil 
voice

Review 
teaching file

Coaching 
meeting SL/
Teacher

Agree dev 
point for cycle

Summarise on 
lessons learned

St. Aidanôs Catholic Academy ïQuality Assurance Summary

How do we undertake book sampling? (Weeks 8-10)

How do we undertake lesson visits? (Weeks 3-5) 

How do we support staff development?

ñNo teacher is so good ïor so bad ïthat he or she cannot improve.ò Dylan William

Responsive 
planning

Lesson Visits

Pupil VoiceBook Sampling

Data

ñTrue intuitive 

expertise is 

learned from 

prolonged 

experience with good 

feedback on mistakes.ò

Daniel Kahneman.

Coaching meetings:

Lesson Visit Wk3-4 ïInformation gathered

Reflection Wk5 ïSL/Teacher discuss teaching and 

learning: rationale, staff questionnaire

Goal setting Wk5 - Through dialogue a learning 

goal with success criteria is agreed. Action plan 

agreed: observations, CPD, modelling. 

Recorded on Lessons learned

Socialisation & Practice ïKey areas identified 

through lesson visits/book sampling will inform S&P 

priorities across each cycle

Modelling ïSL directs teacher to online resources 

or in school opportunities for observation 

Debrief and Plan Wk10 ïTeacher shares feedback 

from modelling next steps agreed

Observation and Feedback ïLesson visits 

following cycle 

Internal Opportunities:

Open door policy ïobserve 

colleagues 

Floodlighting

Department Forums 

Academy priorities 

Targeted CPD

Drop in CPD 

Online Opportunities:

Online library of internal CPD -

Teams

Online research library - Teams

Great Teaching Toolkit courses

EEF 

Trust Opportunities:

Subject Networks

Curriculum Continuity Project

BCCET CPD Calendar

External Opportunities:

RCDHN CPD Booklet 

Schools North East 

Teach First

NPQSL/NPQLT/NPQLTD

Lesson Visit team:

G Musgrave

L Priest

P Gardner

A Sanderson

Book Sampling team:

G. Hogg

A. Herbertson

A. Morris

Our SENDCO works with 
both teams to ensure 

quality of SEND provision 





St. Aidanôs Catholic Academy 

Literacy Intervention

How do we identify pupils for 
intervention?

How do we ensure all pupils have disciplinary literacy skills?

EEF: Disciplinary literacy is an approach to improving literacy across the curriculum 

Symptom: Strategy: Success:

ÅBelow expected literacy skills ÅQFW teaching ςliteracy 
focus in all subjects

ÅPupils develop strong 
literacy skills

How do we track the 
progress?

What does success look 
like?

ÅBelow expected silent reading 
pace and comprehension

ÅLow fluency in reading aloud & 
comprehension

ÅBelow expected phonic 
knowledge impacting reading 

ÅGCSE Recovery

ÅReading Plus

ÅWhole school fluency 
focus (Rasinski)

Å1:3 Small Group support & 
Sounds Write

ÅtǳǇƛƭǎΩ ŎƻƳǇǊŜƘŜƴǎƛƻƴ 
skills allow access at KS4

ÅPupil reading pace allows 
access to the curriculum

ÅConfidence/competence in 
reading aloud

ÅPupil reading & phonic 
skills are strengthened

ÅLack of exposure to regular 
reading

ÅBelow expected comprehension 
skills in KS4

ÅAccelerated Reader
ÅReading Canon

ÅPupils develop a love of 
reading

Reading Plus

Å Sig. lower reading pace and 
comprehension (screening)

Accelerated Reader

Å Significantly lower reading age 
than chronological age

Å KS2 QLA

GCSE Recovery 

Å KS4 internal data 
Å Teacher feedback

Sounds Write

Å Reading age
Å KS2 Prior data
Å KS2 QLA
Å Diagnostic screening test

Å Regular tracking through 
Reading Plus analytics 

Å Regular reading tests & pupil 
meetings through year

Å Formative assessment
Å Self reflection

Å Teacher screening & 
diagnosicSounds Write 
assessments

Å Increased reading pace and 
comprehension

Å Full access to curriculum

Å Increased reading age and  
access to curriculum

ÅMisconceptions addressed
Å Full access to curriculum 

Å Secure phonics knowledge
Å Strong decoding skills
Å Accuracy and automaticity

Plan

Do

Asses
s

Revie
w



St. Aidanôs Catholic Academy Literacy Intervention

KS2 QLA, Reading Tests and Teacher Assessments are used to identify pupil needs 
(cyclical/termly)

Chronological reading age 
or above

EAL literacy need. 
Identify origin of 

need.

QFWteaching ςliteracy 
focus in all subjects

Reading for Pleasure

Reading Canon & Fluency

Scholarly Reading

Oracy: Think, Develop, 
Justify, Present

Direct vocabulary 
instruction in every lesson

²ǊƛǘƛƴƎ ϧ wŜŀŘƛƴƎ ƭƛƪŜ ŀΧ

Scaffolding & Modelling

Below 
functional 

literacy  <9.6yrs 
old

Below (2yrs) 
chronological 
reading age

Sounds Write Phonics 
screening to determine 

whether need is related to 
comprehension or phonic. 

Diagnosis of need

Phonics Gap: 
Intensive 

Sounds Write 
focus.

1:3 focus.

Comprehension

Gap:
Intensive 

Reading Plus

Success:

Increased reading age & 
access to curriculumSecure phonics 

knowledge 
Strong decoding 

skills
Accuracy and 
automaticity

Increased 
reading pace & 
comprehension

Full access to 
curriculum

Tracking:

Regular reading tests & 
pupil meetings throughout 

year

Regular tracking 
through 

Reading Plus 
analytics

Teacher 
screening & 
diagnostic 

Sounds Write 
assessment

Thrives in 
language 

situations in and 
out the 

classroom.
Full access to 
curriculum.

Teacher 
screening via 
termly Bell 
Foundation 

tracker

Diagnosis of need 
via Bell EAL 

assessment tracker

Support (1:1) 
deployed across 

curriculum.

Ψ9![ ōŜǎǘ ǇǊŀŎǘƛŎŜ 
ǎǳǇǇƻǊǘΩ ǇǊƻǾƛŘŜŘ ǘƻ 

staff (CPD)



St. Aidanôs Catholic Academy 

Literacy Intervention and SATS QLA

EEF: Disciplinary literacy is an approach to improving literacy across the curriculum 

Symptom: Strategy: Success:

ÅBelow expected literacy skills ÅQFW teaching ςliteracy 
focus in all subjects

ÅPupils develop strong 
literacy skills

ÅBelow expected silent reading 
pace and comprehension

ÅLow fluency in reading aloud & 
comprehension

ÅBelow expected phonic 
knowledge impacting reading 

ÅReading Plus

ÅWhole school fluency 
focus (Rasinski)

Å1:3 Small Group support & 
Sounds Write

ÅPupil reading pace allows 
access to the curriculum

ÅConfidence/competence in 
reading aloud

ÅPupil reading & phonic 
skills are strengthened

ÅLack of exposure to regular 
reading

ÅAccelerated Reader
ÅReading Canon

ÅPupils develop a love of 
reading

Plan

Do

Asses
s

Revie
w

How do we ensure we are all reducing literacy gaps from QLA?

Who do we need to support in literacy?

On Watch Critical

Ayaan Ahmed Adnan Amed Noah Boyle

Riley McCreary Jonathan Stobbart Emmanuel Okanlawon

Prince Osuji IbbyIslam Aqib Rahman

Magic Kuang Othman Khalil
Adnan Amed

Lucas Eley Joseph Holborn VadymFadieiev

Yousef Islam Ryan Williams JabonStephenson 

Fraser Wright Olly Robinson Jacob Lancaster 

Pupils are separated into categories based on each of the core literacy skills assessed ςΨwŜŀŘƛƴƎΩΣ ΨDǊŀƳƳŀǊ ŀƴŘ 
tǳƴŎǘǳŀǘƛƻƴΩΣ ŀƴŘ Ψ{ǇŜƭƭƛƴƎΩΦ ¢ƘŜǎŜ ƎǊƻǳǇǎ ŀǊŜ ǳǎŜŘ ǘƻ ƛƴŦƻǊƳ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƭŜǎǎƻƴ Ǉƭŀƴǎ ƻŦ ŜŀŎƘ ǎǳōƧŜŎǘ ǘŜŀŎƘŜǊΣ 
providing the right level of support and challenge to individual pupils.Planning codes are used to reflect this.

How are English and the wider curriculum utilising the QLA?

TQRTargeted questioning 
around reading: supporting 
the comprehension of 
weaker readers. 

TRATarget reading aloud: 
Pupils are chosen to read 
aloud based on providing 
them with text which 
accessible but challenging to 
the individual.

TQSTarget questioning around 
spelling: Pupils are asked to spell 
words aloud when they use Tier 3 
or high level vocabulary in verbal 
responses.
LMKImprove efficiency of live 
marking:Live marking is focused 
on pupils whose Punctuation & 
Grammar category implies support 
will be needed, correcting 
misconceptions early. 

DCNChallenge through dictation: 5ǳǊƛƴƎ Ψ²Ŝ 
5ƻΩ ǘŀǎƪǎ ǎǳǇǇƻǊǘ ǇǳǇƛƭǎ ŀǊŜ ǎǳǇǇƻǊǘŜŘ ǘƻ 
improve their grammar and punctuation as 
teachers plan to explain directly when/why 
punctuation is used or explicitly explain the 
reasoning when fixing grammatical forms 
offered by pupils. Where G&P measure implies 
greater competence, pupils are challenged to 
dictate directly (including verbally punctuating). 
A combination of these approaches is used to 
stretch the middle.



A Guide to Supporting Literacy



wŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎΣ ǾƻŎŀōǳƭŀǊȅΣ ǎǇŜŀƪƛƴƎΣ ƭƛǎǘŜƴƛƴƎΣ ŘŜōŀǘŜΧǘƘŜ ŎƻƳǇƭŜȄ ǘŀǇŜǎǘǊȅ ƻŦ ƎǊŜŀǘ 
ǘŜŀŎƘƛƴƎΣ ŜƴŀŎǘŜŘ ƛƴ ŜǾŜǊȅ ƭŜǎǎƻƴΣ ƛƴ ŜǾŜǊȅ ǇƘŀǎŜ ŀƴŘ ǎǳōƧŜŎǘ ŘƻƳŀƛƴΣ ōȅ ŜǾŜǊȅ ǘŜŀŎƘŜǊΩΦ ό!ƭŜȄ 

Quigley)




